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Part II: Evaluation of Plan

Description of School
“Jefferson” is a large suburban high school immediately up the street from the middle school that “feeds” it most of the student body. The surrounding neighborhood, therefore, is not new to the majority of students. I will be teaching language arts to ninth-graders in honors, grade level, and “Read 180” (struggling readers) sections. The struggling readers fed from the local middle school are following the same curriculum, Scholastic’s Read 180 program, they had there, so most of the terminology and concepts used in the reading class are not new. Subjects are departmentalized at Jefferson; teachers meet once every couple of months as a department, but ninth grade teachers try to meet once every month to discuss issues specific to their grade level. Students self-select for the honors classes, so there is a wide range of ability in those sections, especially in the ninth grade, when students are not always sure of their skill level. Read 180 is mandatory for students who have not succeeded on reading comprehension tests, and these students take grade level English 9 as well.  
Learning Students’ Names in a Week
In an effort to memorize my students’ names, I asked every student in all five of my classes to take turns telling me their names and favorite band/musicians. I chose this strategy because I wanted to take part in community-building with the students as soon as I met them. Since they had all been together as a class for a semester, I decided to ask for information that their classmates might not yet know. Plus, by expressing curiosity about my students, I was validating their individuality and allowing them to display their identities, keeping in mind that “who [adolescents] are and what they want to be is called into question at almost every turn” (La Guardia & Ryan, 207-8). 

As it turned out, my cooperating teacher was prepared with seating charts and student photographs for me to use, so I’m pretty sure I would have had no trouble memorizing names with or without the band strategy (I had everyone’s names memorized by the time I taught my first lesson one week later). But it was a success nonetheless; students were clearly interested in knowing the music their classmates like,
 so the activity was a great way for me to have a positive experience in front of the class on my very first 
day. After everyone had spoken, I took my turn and also told them that one of my favorite things to do is travel to see my favorite bands in different cities. Sharing this tidbit of personal information makes me more of a person, as opposed to a teacher, in
 their eyes. In my original plan, I acknowledged that “students welcome anything teachers are willing to share about their academic training, work background or outside interests” (Cushman, 15); in following through with this activity, I found this to be true. Several students in different classes actually yelled, “Your turn!” to invite both me and my cooperating teacher to tell them about our favorites.     :-)
Getting to Know Students in One Class Period
In addition to the names/band activity, I also handed out a “Who Are You?” questionnaire [attached] on a subsequent day. Based on Cushman’s example questionnaire (Cushman, 9-11), mine asked students questions such as, “What language do you speak at home?” “Is there anything in this class that has been hard for you? Why?” and “Is there anything else you’d like me to know about you?” Before passing out the questionnaire, I told the students that the purpose of the questionnaire was to get to know each of them a little better, and to find out how they felt about the class, since I’m going to be back in the spring and fall. I wanted to give the students a sense of autonomy – organizational, procedural and cognitive – (Stefanou, 100-101) by asking them to name things about the class that were difficult, things that were enjoyable, and things they would change; hopefully, the questions regarding their attitudes toward the class will let them know their voices are being heard. 

I do intend to use the information from the questionnaire to alter some components of the class next fall. For instance, I handed out the survey to the honors class the day of their vocabulary review, and at least half of the students admitted to being “bad at memorizing vocab.” I have been learning a lot about teaching vocabulary in context, as opposed to the 20-words-a-week memorization method, and I will do my best to use a context-based system when I teach the class. 

I learned so much valuable information from the questionnaire; I will definitely use it again with every one of my classes. However, I’m not sure I would hand it out on the very first day of class. I did so with the first two classes, and the information meant very little to me at that point because I couldn’t connect the information on the paper with the student in the chair. I decided to wait a week to give it to my grade-level class, and then waited until the very last day to give it to my Read 180 class. I found the information so much more useful after a couple weeks because, having memorized their names and gotten a sense of their behaviors and attitudes, I was immediately able to connect the information to the particular students.

Keeping Track of Student Interactions

This is the strategy that did not work well for me; I made a checklist [attached] for each of my four classes and noted when I had any kind of interaction with a student during the second and third weeks. The problem with this system was that there was no way to distinguish a “hi” in the hallway from an in-depth conversation during lunch. Also, I did have a couple of negative interactions with one student, but I hadn’t considered a method for differentiating positive and negative interactions on the chart. 


I will admit that sometime during the third week I forgot to use the checklist during class, so I resorted to checking off names at the end of day. The classes I taught were dynamic; half of my classes were rehearsing their scene presentations for Romeo and Juliet, and I monitored the group work. I spoke with every student multiple times during these classes, so filling out the checklist was more of a burden than a help. 
As most student teachers probably are, I was very sensitive to the students I had not interacted with or had interacted with negatively. Although I would not use my original checklist, I might design one for “no interactions.” It would be useful, at the end of the day, to check all students I had had no interaction with, or had interacted with negatively, so I could more easily monitor my experiences with those students and go out of my way to interact with them positively
.


Although the checklist I designed wasn’t successful, the assignment itself forced me to think about my interactions on a daily basis, which was a powerful thing to consider. Students are aware of teachers who “play favorites” and reach out to some students more than others (Cushman, 26). I kept this in mind during my three weeks at Jefferson, and did everything I could to extend myself to all of my students. I sometimes had to force myself to greet students I recognized in a crowded hallway. Instead of saying “hi,” I’d say, “Hi, Joe!” One student stopped in his tracks, looked at me incredulously and responded, “You know my name?” That was motivation enough. 
This is very important for establishing a caring classroom community. The songs idea was brilliant! Not only did you find out about them, you connected with them through mutual interests, and backed it up with using their names. The paper would be even stronger with greater use of the readings – there are several that are relevant to this analysis (Gay, La Guardia & Ryan, Eccles, et al, for example). Reviewing them could extend your thinking about your experience, as well.   SN
4.0
�This is an important aspect of the activity – you are encouraging positive relationships among students through shared interests.


�Great!


�What effect might this have on students’ opportunities for relatedness? See LaGuardia & Ryan, e. g.


�Could you have the same effect by collecting it on the first day and not looking at it? Was the amount or kind of info different after they had had a chance to get to know you a bit better?


�Good idea. I’d suggest doing it at the end of the class rather than the end of the day, though. After a few hours and interactions with others, your accuracy will decline.





